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world politics, and (3) participation in feedback and de-
briefing. The assessment plan involves difficult dilemmas 
and recognition of trade- offs. For instance, you have to 
measure solitary work versus teamwork, calculate the 
quality of written assignments versus active participation, 
and decide how to grade shy students correctly and how to 
reward heads of teams or other very motivated students.

An emphasis on students’ assignments is described in 
option A of table 10.1. In simulations that aim primarily 
at the acquisition of knowledge you may follow the usual 
practice in traditional courses with written assignments 
as the main inputs for a final grade. In this option, prod-
ucts like actor portfolio, values, goals, and plans handed 
in before the simulation or postsimulation research proj-
ects receive the highest weight in the grading rubric. But 
participation and overview activity get less credit and 
may affect students’ motivation to invest in active com-
munications within and among teams and in the practice 
of major skills like coping, teamwork, critical thinking, 
empathy, and leadership.

An emphasis on students’ participation, illustrated in 
option B of table 10.1, looks at the multifaceted contribu-
tions of each student. When you underline participation, 
you motivate students to take more active part in simula-
tion and therefore maximize their gains from the simula-
tion exercise as a learning tool. But such grading requires 
interpretive methods and tools beyond the ones employed 
in traditional courses, as discussed in the method section 
below.

An emphasis on overview activity, detailed in option 
C of table 10.1, focuses on each student’s contributions 
to feedback and debriefing. This option is especially rec-
ommended for graduate courses that seek methodological 
gains and explore the balance sheet of simulations as an 
emerging social science lab. Feedback and debriefing are 
protracted activities that cover the simulation from be-
ginning to end, so they require your ongoing observation 
along with continuous student participation. The advan-
tages and problems of grading overview activities are sim-
ilar to those of grading participation.

You can assign more or less equal importance to 
preparation, assignments, participation, and simulation 
overview, thus motivating your students to fulfill all as-
signments and participate in all activities including those 
of the overview. This choice frees you from trade- off deci-
sions and integrates traditional formal grades with inter-
pretive ones on activities, befitting the use of innovative 
tools in formal learning environments.

When it comes to a plan for appraising of the simula-
tion, you have several options, summarized in table 10.2. 
Each option highlights different aspects and has an im-
pact on the overall score a simulation gets.

Option A emphasizes knowledge gains as the primary 
goal. It involves cognitive learning and the achievements 
your students make, detailed in items 34 to 37 of table 
8.6 and explained in the procedures section below. This 
type of plan is most common for simulations run as a 
complementary tool in traditional courses that advance 

TABLE 10.1. Grading Options

Contents Weights (%)

Option A
Assignment driven

Option B
Participation driven

Option C
Overview driven

Assignments

Preparation for the simulation 30 10 10

Postsimulation research 40 none 10

Participation

Activities as an assigned character 10 20 10

Contribution to teamwork 20 10

Contribution to world politics 20 10

Contribution to simulation outcome 20 10

Overview activity

Feedback 10 5 20

Debriefing 10 5 20

Total 100 100 100From
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